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What is School-wide PBIS?   
 

Definition  
 

 

 

School-wide positive behavioral interventions and supports (SW-PBIS) is a system 

of tools and strategies for defining, teaching, acknowledging appropriate 

behavior, and correcting inappropriate behavior. It is a framework for creating 

customized school systems that 
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Multi-Tier Support 
 

 

 

School-wide means that educators support appropriate behavior in classroom and 

non-classroom (Restrooms, assemblies, hallways) areas. This support happens 

along a continuum from Tier 1 for all students and Tier 2 for a small group of 

students to Tier 3 for individual students. The goal is to create an environment 

that sets up ALL students for success. 
 
 
 
 

 

 
 

An important aspect of SW-PBIS is the understanding that appropriate behavior 

and social competence is a skill that requires direct teaching to students just like 

math and reading. There is no assumption in SW-PBIS that students will learn 

social behavior automatically or pick it up as they go through life. This critical 

feature in SW-PBIS leads to its effectiveness. 
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Specific Practices and S u p p o r t s  
 

 

 
 

 

 

• Behavior matrix 
• Behavior indicators 

• Procedures 

 

• Strategies for acknowledging behavior 

 

• Strategies for correcting behavior 

• Strategies for teaching/reinforcing desired behavior 

• Office Discipline Referral 

 

• RtI2/ PBIS Team 

• RtI2/PBIS Department 
 
 

 

For more information: 
 

 A short video about SW-PBIS: 

http://www.pbis.org/swpbs_videos/pbs_video- 

 

 

 -

http://www.pbis.org/swpbs_videos/pbs_video-
http://www.pbis.org/school/default.aspx
http://www.pbis.org/research/default.aspx
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The 2018-2019 MTSS- RTI2/ PBIS Team   





 

 

mailto:cat3y@virginia.edu


 

Managing Your Classroom Effectively  
 

Want to create a positive, engaging, and orderly learning environment? Sharpen your classroom 
management skills with these tips from the experts. 
 
Classroom management is comprised of multiple components like seating, transitions, engagement, 
and discipline. What classroom management should not include is a command-and-control 
approach.  If a teacher's notion is to manage, [his] style becomes domineering.  This results in 
resistance from students and an adversarial relationship. 
Some teachers, especially new ones, confuse classroom management with discipline.  Although 
discipline is an element of classroom management, other elements, such as established routines and 
mutually designed guidelines for good behavior can foster a manageable environment while greatly 
reducing the number of disciplinary incidents. 
 
The goal is to create the kind of environment that studies have shown to be most conducive to 
learning: one that is orderly but enabling.  An orderly/enabling environment facilitates high-quality 
learning. There should be a defined structure with clear processes and expectations, but the 



 

get stuck.  Students can also place "stoplight cups"—green, yellow, and red—on their desks as 
nonverbal signals of understanding.  

 Find creative ways to set the mood. You can create an environment with lighting and sound that 
is appropriate to your underlying message.  

 Practice flexible grouping. It is important for students to be exposed to diverse personalities, 
interests, and ability levels as you work together to build a community of learners. Flexible 
grouping supports the idea that students can learn from each other.  Teachers should work to 
mix up groups throughout the week, charting them out and keeping notes on the rationale for 
student pairings.  

 Provide opportunities for collaboration. 



 

CLASSROOM RULES MATRIX 

Expectations for: Be Safe Be Respectful Be Responsible 



 

CHAMPS INTRODUCTION 

A. Behavior can be changed! 

B. Many teachers depend too much on punitive consequences. 

C. A more comprehensive approach is summarized by the acronym STOIC: 

Structure for success. 

T
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Five strategies will be presented that may be useful in your plan to address the problems you 
identified a moment ago. 

 Clarify and re-teach expectations (like a great basketball coach). 

 Effectively use your classroom rules and expectations for success. 

 Implement corrective consequences calmly and consistently. 

 Use positive feedback and your attention strategically (4 positive interactions to every 
1 negative interaction). 

 Implement group-based incentive systems for especially tough classes. 
 

STRATEGY 1 ττ 

Clarify and re-teach expectations (like a great basketball coach). 

A. Identify regularly scheduled classroom activities and major transitions. 
Examples include: 

 Entering the classroom and opening routines 

 Teacher-directed instruction 

 Independent seat work 

 Transition into groups 

 Cooperative groups 

 Tests 

 End of class wrap-up and exit 

 Other:     
 

 

B. Be sure to clarify (for each major activity and transition): 
 

Conversation 

Help  

Activity 

Movement 

Participation 

C. Use the worksheet on the following page to prepare a lesson for teaching and reviewing 
expectations for a major instructional activity. 

D. Plan to teach expectations for at least the first week of school, immediately before and after 

vacations, and any time quite a few students are chronically exhibiting irresponsible behavior. 
 
ACTION: Re-teach any set of expectations each day until that activity or transition goes perfectly for at least 
three consecutive days. 



 

C 
CONVERSATION 

H 
HELP 

A 
ACTIVITY 

M 
MOVEMENT 

P 
PARTICIPATION 

S 
SIGNAL 

Level 0 

No Talking 

Raise Your 
Hand 

Emergency 

Testing  Sit at your 
desk 

Focus on 
assignment/ 

Test 

Think 

Level 1 

Only Whisper 

Ask a Friend Work by 
yourself 

Sit at your 
desk 

Finish work, 
then do 

enrichment 

Start 
Activity 

Level 2 

Table Talk 

Raise your 

 



 

CHAMPs Classroom ACTIVITY Worksheet 

Activity:                                                                                 
 

Conversation 

 Can students talk with each other? 

 If so, about what? 

 To whom? 

 How many can be involved? 

 How long should conversation last? 

 

Help 

 How should students get questions answered 
during this activity? 

 How should students get the teacher’s attention? 

 If the students have to wait for help, what should 
they do while waiting? 

 

Activity 
 What is the expected end product of the activity 

(It may vary from day to day)?  

 What should students do after finishing the 
activity? 

 

Movement 





 

CHAMPs Classroom Activity Worksheet 
 

Activity:  



 

CHAMPs Classroom Activity Worksheet 
 

Activity:  Group activity/work 
 

CONVERSATION 





 

CHAMPs Classroom Activity Worksheet 

 

Activity:  Tests/Quizzes 
 

CONVERSATION 

Can students engage in conversations with each other during this activity?  No  
 
If yes, about what?   
 
With whom?   
 
How many students can be involved in a single conversation?   
 
How long can the conversation last?   
  

HELP 

How do students get questions answered?  How do students get your attention?  Raise hand. 
  
If students have to wait for help, what should they do while they wait?  Keep hand raised; wait quietly; continue 
working. 
 

ACTIVITY 

What is the expected end product of this activity? (Note: This may vary from day to day.)  Complete test/quiz to 
demonstrate what they have learned.   
 

MOVEMENT 

Can students get out of their seats during this activity?  Yes 
 

If yes, acceptable reasons include  

Pencil  Yes (quietly) 

Restroom  Yes (only in emergencies) 

Drink  No  

Hand in/pick up materials  As directed by teacher 

Other:   

 

Do they need permission from you?  Pencil—no; restroom—yes  
 

PARTICIPATION 

What behaviors show that students are participating fully and responsibly?  looking at paper; writing or doing 
what test/quiz requires 
 
What behaviors show that a student is not participating?  talking; not writing or doing what task requires; 
wandering around the room; looking somewhere other than at own work 

 These behaviors will result in loss of opportunity to complete test/quiz. 
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Directive/Request & 

Wait Time (5-10 seconds)
Desired 

Behavior

Reinforce!!! Specific 
Praise

Acknowledgement 
System

if, Challenging Behavior

Redirect:

Prompts to expectation (fit to activity)

Walk away & Wait 5-
10 seconds

If, Challenging Behavior

Preplanned 
Consequencce

If, Desired 
Behavior

Reinforce (light)

Acknowledge

Specific praise

Behavioral Expectations   
 

Behavioral expectations: The Jackson Public School District has three behavioral expectations for 

all schools: Be Safe, Be Respectful, and Be Responsible. 

Behavior matrix: This is matrix with settings, events, or classroom routines along the top 

with the behavioral expectations in the left column. Each matrix junction (box) contains the 

behavior indicators, or what the behavior expectation looks like in that particular setting or 

event. 

Behavior indicators: This is what the behavioral expectations look like in a particular school-





Page 25 of 131 

 

JPS School-wide Behavior Matrix (Example) 
 

 

 

 Bus Hallways Cafeteria Playground Assemblies Restroom Library 

B
e

 S
af

e 

   Walk 
 Stay to the 

right (right is 
right) 

 Stay in 
personal 
space 

 Hands to 
yourself 

 Voice level 0 
or 1 or 2 

 Walking feet 
 Follow line- 

up directions 

 Hands to 
yourself, 
unless playing 
tag 

 Follow 
equipment 
use 
instructions 

 Enter in a line 
 Keep hands and 

feet to self 
 Follow directions 

 Use hand 
washing 
procedure 

 Flush the 
toilet 

 Walking feet 
 Use 

water 
to wash 
hands 

 Keep hands 
and feet and 
objects to 
yourself 

 Enter and exit 
in a line 

 Walking 

 



 

JPS School-wide Behavior Matrix (Example) 
 

 

 

 Cafeteria  
 

Hallway  Learning 
Environment 

Restroom 

 

Assemblies 

 

Playground Bus 
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JACKSON PUBLIC SCHOOL DISTRICT TRANSPORTATION 
Behavior Expectations 

 

.Φ¦Φ{Φ .Ŝ wŜǎǇƻƴǎƛōƭŜ ¦ǎŜ {ŀŦŜǘȅ {Ƙƻǿ wŜǎǇŜŎǘ 

Waiting ŦƻǊ ǘƘŜ .ǳǎ 

 

   

Entering ǘƘŜ .ǳǎ 

 

   

Riding ǘƘŜ .ǳǎ 

 

   

Exiting ǘƘŜ .ǳǎ 

 

   

9ǾŀŎǳŀǘƛƻƴ 
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Schedule for Teaching Behavior (Lesson Plans) 
 

 

 

 

Schedule for Teaching Rules & Procedures  
 
First Quarter 

 Teach school-wide and classroom rules and procedures during first two weeks of 

school. 

o Provide opportunities for review and practice 

o Provide frequent reinforcement/acknowledgement 

 After first two weeks, review rules two or three times per week. 

o Rapid paced oral review during first or last few minutes of class (e.g. What is 

the procedure for sharpening your pencil?) 

o  Give surprise quizzes about the rules for extra-credit points. 

o Divi
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Ch/¦{ 
¢ŜŀŎƘƛƴƎ {ŎƘƻƻƭπǿƛŘŜ 
 .ŜƘŀǾƛƻǊŀƭ 9ȄǇŜŎǘŀǘƛƻƴǎΥ 
 [Ŝǎǎƻƴ tƭŀƴǎ 
 

Once adopted, SW-PBIS team members analyze each school-wide expectation and split them into observable and 
measurable behaviors for each common setting throughout the school (e. g., lunchroom, playground, hallways, 
restrooms). 
  

The detailed descriptions of appropriate behaviors are organized into a matrix with each expectation serving as a row 
label and each specific settings serving as a column heading. Within a given matrix cell, specific behaviors that reflect 
compliance with a specific expectation are clearly articulated. 
  

During the first week of school, staff members explicitly teach the expectations to all students within the various 
school settings. These lessons are thoughtfully and thoroughly structured to ensure all students learn to accurately 
identify, describe, and demonstrate the specific essential components of behavioral compliance with stated 
expectations. 
  



Page 33 of 131 



Page 34 of 131 

Lesson Plan:                         Behavior 
Step 1:  Identify the desired behavior and describe if in observable, measurable terms. 

 

Step 2:  List a rationale for teaching the behavior (Why is it important?) 

 

Step 3:  Identify examples and non-examples of the desired behavior (What would the behavior look/sound 
like?  What would the behavior not look/sound like?) 

Examples Non-examples 

  

Step 4:  Practice/Role Play Activities  

Model expected behavior (I do):  Teacher(s) model or read following scenarios.  The teacher discusses why 
scenario is an example of 
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Lesson Plan: Safe, Respectful & Responsible Arrival/Dismissal 
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Lesson Plan: Respectful Behavior 
Step 1:  Identify the desired behavior and describe if in observable, measurable terms. 
Respectful behavior: Students will use appropriate language around peers and adults.  They will use kind words solve 
conflicts.  Students will keep hands and feet to themselves.  Students will listen to instructions given by adults the first 
time. 
Step 2:  List a rationale for teaching the behavior (Why is it important?) 
It is important to be respectful to your peers and adults in school.  Using words or actions to harass, tease or bully 
another student is inappropriate and can hurt others.  Negative interactions in school interfere with learning and can 
cause problems at school and in the community. 
Step 3:  Identify examples and non-examples of the desired behavior (What would the behavior look/sound like?  
What would the behavior not look/sound like?) 

Examples Non-examples 

 Apologizing 

 Offering to help 

 Appropriate language 

 Asking an adult to help when a conflict 
ĐĂŶ͛ƚ�ďĞ�ƌĞƐŽůǀĞĚ 

 Hands and feet to self (stay in your own 
physical space) 

 Unkind words (cursing) 

 Teasing 

 Put downs 

 Pushing/shoving 

 Yelling 

 'ĞƚƚŝŶŐ�ŝŶƚŽ�Ă�ƉĞƌƐŽŶ͛Ɛ�ƉŚǇƐŝĐĂů�ƐƉĂĐĞ 

 Littering 
 

Step 4:  Practice/Role Play Activities  
Model expected behavior (I do):  
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 Hallway/Restroom:  Dƌ͘�^ŵŝƚŚ͛Ɛ�ĐůĂƐƐ�ŝƐ�ƚĂŬŝŶŐ�Ă�ŐƌŽƵƉ�ƌĞƐƚƌŽŽŵ�ďƌĞĂŬ͘  They are across the hall from Mr. Jones 
class.  �ĂĐŚ�ƐƚƵĚĞŶƚ�ŝŶ�Dƌ͘�^ŵŝƚŚ͛Ɛ�ĐůĂƐƐ�ŚĂƐ�ƚŚĞŝƌ�ǀŽŝĐĞ�ŽĨĨ�;>ĞǀĞů�ϬͿ�ƐŽ�ƚŚĂƚ�ƚŚĞ�ƐƚƵĚĞŶƚƐ�ŝŶ�Dƌ͘�:ŽŶĞƐ�ĐůĂƐƐ�ĐĂŶ�ůĞĂƌŶ͘ 
Cafeteria:   Students ŝŶ�ŽŶĞ�ŽĨ�ƚŚĞ�ƚĂďůĞƐ�ĂƐƐŝŐŶĞĚ�ƚŽ�DƌƐ͘�>ĂƌƐŽŶ͛Ɛ�ĐůĂƐƐ�ŚĂǀĞ�ďĞĞŶ�ƚŽůĚ�ƚŚĞǇ�ŵĂǇ�ůŝŶĞ�ƵƉ�ƚŽ�ŐŽ�ŽƵƚ�ƚŽ�
recess.  The lights in the cafeteria are off.  One student runs to line instead of walking to the circle and on around by the 
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Lesson Plan:  Appropriate Language to Express Thoughts/ Behavior 
Step 1:  Identify the desired behavior and describe it in observable, measurable terms. 
The student will use appropriate language to express thoughts. The student will identify and use language and 
manners appropriate to authority figures and respected figures (formal language), the student will identify and use 
slang as appropriate to peers, relatives (informal language).  
Appropriate language is that which is appropriate to the situation, audience, and purpose. 

Step 2:  List a rationale for teaching the behavior (Why is it important?) 
/Ĩ�ǁĞ�ĚŽŶ͛ƚ�ƵƐĞ�ůĂŶŐƵĂŐĞ�ĂƉƉƌŽƉƌŝĂƚĞ�ƚŽ�ƚŚĞ�ƐŝƚƵĂƚŝŽŶ�ĂŶĚ�ĂƵĚŝĞŶĐĞ͕�ŝƚ�ǁŝůů�ŶŽƚ�ďĞ�ĞĨĨĞĐƚŝǀĞ�ĂŶĚ�ŵĂǇ�ŚĂǀĞ�ŶĞŐĂƚŝǀĞ�
consequences. 

Step 3:  Identify examples and non-examples of the desired behavior (What would the behavior look/sound like?  
What would the behavior not look/sound like?) 

Examples Non-
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 You meet a family friend downtown.  Even ƚŚŽƵŐŚ�ŚĞ͛Ɛ�ŶŽƚ�ǇŽƵƌ�ƵŶĐůĞ͕�ǇŽƵ�ĐĂůů�Śŝŵ�ƵŶĐůĞ�ĂŶǇǁĂǇ͘��dĂůŬ�ƚŽ�Śŝŵ�
about your upcoming camping trip. 

 ^ƚƵĚĞŶƚ�ŝƐ�ƚƌǇŝŶŐ�ƚŽ�ĨŝŶĚ�Ă�ƐĞĂƚ�ŝŶ�Ă�ĚĂƌŬ�ŵŽǀŝĞ�ƚŚĞĂƚƌĞ�ĂŶĚ�ĂĐĐŝĚĞŶƚĂůůǇ�ƐƚĞƉƐ�ŽŶ�ƐŽŵĞďŽĚǇ͛Ɛ�ƚŽĞ͘ 

 Student needs to borrow a pencil. 

 Student forgot reading book; another offers to share. 

 Student is chasing ball and accidentally bumps into someone on the playground. 
Test to ensure students understand behavior (You do):  With a peer, students are asked to come up with their own 
scenario using the prompts below.  Student groups will act out appropriate, language behavior for their scenario.  
Teacher and other students will provide feedback to peer groups. Teacher describes a situation (write these on 
notecards).  Students give appropriate verbal response. 

 Students describe a situation in which a designated phrase would be appropriate (i.e. please, thank you, excuse 
ŵĞ͕�/͛ŵ�ƐŽƌƌǇͿ͘��dŚŝƐ�ĐŽƵůĚ�ďĞ�Ă�ŐĂŵĞ�ĨŽƌŵĂƚ�Žƌ�Ă�ƋƵŝǌ͘



Page 41 of 131 

Being Safe Lesson Plan 

Setting: Testing Environment 

Skill and Critical Behavior Indicator: How to be safe in a testing environment 

“Today we are going to talk about ways to be safe in a testing environment.  What are some ways to 
be safe?” 

Shape student responses into observable behaviors (e.g. if they say to be quiet, face-forward, sit up in 
chair, look at your own paper, ask for examples …) 

Today we are going to focus on: 
Appropriate testing  behavior: Inappropriate testing behavior: 

 Keeping hands, feet and objects 
to yourself 

 Face forward in your chair 
 Remain seated during testing 

 Running 
 Touching others 
 Looking around at others 
 Getting up during test 

Check for understanding: 

(Three positive examples for every one negative example. Be sure to end with two positive examples.) 
For example, it should sound like this: 

 Is it okay to remain seated during testing? 
 Is it okay to touch others with objects like pencils and markers? 
 Is it okay to keep your hands and feet to yourself? 
 Is it okay to get up during testing? 

(You can do unison response or individual turns or a combination thereof). It’s important to use your 
professional judgment about the level of difficulty and differentiation of the questions to gain a sense 
of student understanding.) 

Demonstrate and Role Play: 

Demonstrations: I am going to show you some ways of being safe and some ways of being unsafe in a 
testing environment.  I want you to watch and tell if I am being safe or unsafe.  Then you will get a turn 
to demonstrate as well (students only demonstrate appropriate behavior). 

Role Plays: Inappropriate and unsafe testing behavior; appropriate and safe testing behavior 

Assignments: 

Review the key behaviors periodically throughout the year. It is not necessary to list every behavior 
or role-play each situation every time. Use your professional judgment in deciding how many 
examples are covered in one sitting. 
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Being Respectful Lesson Plan 

Setting: Testing Environment 

Skill and Critical Behavior Indicator: How to be respectful in a testing environment 

“Today we are going to talk about ways to be responsible in a testing environment.  What are some 
ways to be respectful?” 

Shape student responses into observable behaviors (e.g. if they say to arrive with materials, read 
instructions, use test-taking strategies, remain alert …) 

Today we are going to focus on: 
Appropriate testing  behavior: Inappropriate testing behavior: 

 Use voice level 0 or 1 
 Follow adult directions 
 Sit at desk or tables 

 
 

  
  

 Speaking loudly or yelling (voice level 2 or 
3) 

 Not using manners 
 Ignoring adult directions 
 Sitting on tables or rocking in chairs 
  
  Check for understanding: 

(Three positive examples for every one negative 
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Lesson Plan: Safe, Responsible, & Respectful Playground Behavior 
Step 1:  Identify the desired behavior and describe it in observable, measurable terms. 
On the playground, you will show concern for self and others by being safe, responsible, and respectful. Expectations  
Specifics - Be Safe - Use equipment safely, Play safely. Be Responsible - Dress for the weather, Be a problem solver, 
Line up promptly. Be Respectful - Play fairly, Listen to the supervisor 
Step 2:  List a rationale for teaching the behavior (Why is it important?) 
Whenever we are safe, responsible, and respectful on the playground, we decrease accidents and injuries, we learn 
how to cooperate with others, and we gain physical strength and confidence.  
Step 3:  Identify examples and non-examples of the desired behavior (What would the behavior look/sound like?  
What would the behavior not look/sound like?) 

Examples Non-examples 

 
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Lead students through behavior (We do):  



Page 47 of 131 

Lesson Plan ς Be Safe in the Cafeteria Behavior 
Step 1:  Identify the desired behavior and describe it in observable, measurable terms. 
Being safe - walk at all times: Students will walk when they are in the cafeteria.  They will walk in a single file line 
through the serving line.  Students will maintain a safe distance from the person in front and behind them, 
anticipating the movement of others. Students will walk to their table to eat and walk to put their lunch trays and 
trash away.  
Step 2:  List a rationale for teaching the behavior (Why is it important?) 
It is important to be safe in the cafeteria ʹ to walk at all times in cafeteria.  Walking in the cafeteria will keep 
everyone safer.  Because there are many people in the cafeteria, getting lunches, putting lunch utensils and trash 
away, and going back to the classrooms, it is important that everyone walk carefully.  The cafeteria floor may also 
have food or liquids on it which makes it slippery as well. Walking allows everyone to be more aware of their 
surroundings and in control of their actions. 
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PBIS-Bus Lesson Plan 
 

Objective: By the end of class students will be able to define, give examples and reflect on the 
consequences of bus misbehavior 
 
Materials: 

o Print Outs –Signs that say: Artist, Musician, Writer, Actor 
o Envelopes – unlabeled, but contain scenarios for buses 
o White Board- for writing descriptions of bus behaviors 
 

Lesson Content 

Activator 

 Hang the Artist, Musician, Writer and Actor print outs in 4 different locations in the 
room.  Ask students to stand next to the one that they would most like to be when 
they grow up.   

 Students should take the envelope that is hanging with the sign and sit with their 
group.  They should not open the envelope. 

 If there is a large number at one sign and only one student at another, ask the 
student to join the large group and split the group in 2 (give one envelope to each 
group). 

Discussion 

 Lead a class discussion on bus misbehavior by having students do a group word 
splash using the whiteboard.  Give each student the opportunity to give an 
example of bus misbehavior and write it on the board. 

 Next, lead a discussion on the consequences of bus misbehavior especially how 
“playing” can lead to bigger problems or even an accident. 

Group Work 

 Inform students that each group has received a scenario in their envelope. In their 
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Being Safe Lesson Plan 

Setting: Hallway 
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Being Responsible Lesson Plan 

Setting: Hallway 

Skill and Critical Behavior Indicator: How to be responsible in the hallway 

“Today we are going to talk about ways to be responsible in the hallway. What are some ways to be 
responsible?” 

Shape student responses into observable behaviors (e.g. if they say to be nice, ask for examples of being 
nice that equate to observable skills such as asking someone to play, taking turns…) 

Today we are going to focus on: 
 

Appropriate hallway
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Being Safe Lesson Plan 

Setting: Cafeteria 

Skill and Critical Behavior Indicator: How to be safe in the cafeteria 
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Being Respectful Lesson Plan - Elementary School Setting: Cafeteria 

Skill and Critical Behavior Indicator: How to be respectful in the cafeteria 

“Today we are going to talk about ways to be respectful in the cafeteria. What are some ways to be 
respectful?” 

Shape student responses into observable behaviors (e.g. if they say to be nice, ask for examples of being 
nice that equate to observable skills such as asking someone to play, taking turns…) 

Today we are going to focus on: 
 

Appropriate cafeteria behavior: Inappropriate cafeteria behavior: 
 Take turns 
 Say please & thank you 
 Use plastic ware 
 Follow cleanup directions 

 Speaking loudly or yelling (voice level 3) 
 Cutting in line 
 Not using
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Being Responsible Lesson Plan - Elementary School Setting: 

Cafeteria 

Skill and Critical Behavior Indicator: How to be responsible in the cafeteria 

“Today we are going to talk about ways to be responsible in the cafeteria. What are some ways to be 
responsible?” 

Shape student responses into observable behaviors (e.g. if they say to be nice, ask for examples of being 
nice that equate to observable skills such as asking someone to play, taking turns…) 

Today we are going to focus on: 
 

Appropriate cafeteria behavior: Inappropriate cafeteria behavior: 
 Waiting patiently 
 Picking up trash 
 Using talk & squawk 
 Staying in your seat 

 Getting up and walking around 
 Being impatient and cutting in line 
 Leaving trash behind, dropping trash 
 Telling without trying to work things out 
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Being Safe Lesson Plan 

Setting: Playground 

Skill and Critical Behavior Indicator: How to be safe in recess 

“Today we are going to talk about ways to be safe in recess.  What are some ways to be safe?” 

Shape student responses into observable behaviors (e.g. if they say to be nice, ask for examples of being 
nice that equate to observable skills such as asking someone to play, taking turns…) 

Today we are going to focus on: 
 

Appropriate recess behavior: Inappropriate recess 
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Being Responsible Lesson Plan 

Setting: Recess 

Skill and Critical Behavior Indicator: How to be responsible in recess 

“Today we are going to talk about ways to be responsible in recess. What are some ways to be 
responsible?” 

Shape student responses into observable behaviors (e.g. if they say to be nice, ask for examples of being 
nice that equate to observable skills such as asking someone to play, taking turns…) 

Today we are going to focus on: 
 

Appropriate recess behavior: Inappropriate recess behavior: 
  Pick up trash 
 Wait patiently for your turn on 

the equipment 
 Use talk it out, compromise, share and 

take turns 

 Leaving trash on the ground 
 Pushing 
 Angry yelling 
 Tattling 

Check for understanding: 

(Three positive examples for every one negative example. Be sure to end with two positive examples.) For 
example, it should sound like this: 

 Is it okay to use talk it out, compromise, and share/take turns? 
 Is it okay to pick up trash? 
 Is it okay to wait patiently for the equipment? 
 Is it okay to push? 
 Is it okay to ask for help? 

(You can do unison response or individual turns or a combination thereof. It’s important to use your 
professional judgment about the level of difficulty and differentiation of the questions to gain a sense of 
student understanding.) 

Demonstrate and Role Play: 

Demonstrations: I am going to show you some ways of being responsible and some ways of being 
irresponsible in recess. I want you to watch and tell if I am being responsible or irresponsible. Then you 
will get a turn to demonstrate as well (students only demonstrate appropriate behavior). 
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Being Safe Lesson Plan 

Setting: Assemblies 

 
Skill and Critical Behavior Indicator: How to be safe in assemblies 

“Today we are going to talk about ways to be safe in assemblies.  What are some ways to be safe?” 

Shape student responses into observable behaviors (e.g. if they say to be nice, ask for examples of being 
nice that equate to observable skills such as asking someone to play, taking turns…) 

Today we are going to focus on: 
 

Appropriate assembly behavior: Inappropriate assembly behavior: 
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Being Responsible Lesson Plan 

Setting: Assemblies 

 
Skill and Critical Behavior Indicator: How to be responsible in assemblies 

“Today we are going to talk about ways to be responsible in assemblies. What are some ways to be 
responsible?” 

Shape student responses into observable behaviors (e.g. if they say to be nice, ask for examples of being 
nice that equate to observable skills such as asking someone to play, taking turns…) 

Today we are going to focus on: 
 

Appropriate assembly behavior: Inappropriate assembly behavior: 
 Class sits in designated spot 
 Students sit with their class 
 After the class’s turn, class returns to 

the designated spot 

 Class sits anywhere 
 Students sit anywhere 
 After the class’s turn, the class roams 

Check for understanding: 

(Three positive examples for every one negative example. Be sure to end with two positive examples.) For 
example, it should sound like this: 

 Is it okay to return with your class to the designated spot? 
 Is it okay to sit where you want? 
 Is it okay to sit with your class? 
 Is it okay to walk to your spot? 

(You can do unison response or individual turns or a combination thereof. It’s important to use your 
professional judgment about the level of difficulty and differentiation of the 
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Being Safe Lesson Plan 

Setting: Restroom 

Skill and Critical Behavior Indicator: How to be safe in the Restroom 

“Today we are going to talk about ways to be safe in the restroom.  What are some ways to be safe?” 

Shape student responses into observable behaviors (e.g. if they say to be nice, ask for examples of being 
nice that equate to observable skills such as asking someone to play, taking turns…) 

Today we are going to focus on: 
 

Appropriate Restroom behavior: Inappropriate Restroom behavior: 
 Using the hand washing procedure 
 Flushing the toilet 
 Walking 
 
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Being Respectful Lesson Plan 

Setting: Restroom 

Skill and Critical Behavior Indicator: How to be respectful in the Restroom 

“Today we are going to talk about ways to be respectful in the restroom. What are some ways to be 
respectful?” 
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Being Responsible Lesson Plan 

Setting: Restroom 

 
Skill and Critical Behavior Indicator: How to be responsible in the Restroom 
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Being Safe Lesson Plan 

Setting: Library 

Skill and Critical Behavior Indicator: How to be safe in the library 

“Today we are going to talk about ways to be safe in the library.  What are some ways to be safe?” 

Shape student responses into observable behaviors (e.g. if they say to be nice, ask for examples of being 
nice that equate to observable skills such as asking someone to play, taking turns…) 

Today we are going to focus on: 
 

Appropriate library behavior: Inappropriate library behavior: 
 Keeping hands, feet and objects 

to yourself 
 Entering and exiting in a line 
 Walking feet 

 Running 
 Touching others 
 Using your shelf marker to touch others 
 Not entering in a line (a mob) 

Check for understanding: 

(Three positive examples for every one negative example. Be sure to end with two positive examples.) 
For example, it should sound like this: 

 Is it okay to walk in the library? 
 Is it okay to touch others with objects like the shelf markers? 
 Is it okay to keep your hands and feet to yourself? 
 Is it okay to enter and exit in a line? 

(You can do unison response or individual turns or a combination thereof. It’s important to use your 
professional judgment about the level of difficulty and differentiation of the questions to gain a sense of 
student understanding.) 

Demonstrate and Role Play: 

Demonstrations: I am going to show you some ways of being safe and some ways of being unsafe in the 
library.  I want you to watch and tell if I am being safe or unsafe.  Then you will get a turn 



Assignments: Review the key behaviors periodically throughout the year.  It is not necessary to list 

every behavior or role-play each situation every time.  Use your professional judgment in deciding how 

many examples are covered in one sitting. 

 

Being Respectful Lesson Plan 

Setting: Library 

Skill and Critical Behavior Indicator: How to be respectful in the library 

“Today we are going to talk about ways to be respectful in the library. What are some ways to 
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Being Responsible Lesson Plan 

Setting: Library 

Skill and Critical Behavior Indicator: How to be responsible in the library 

“Today we are going to talk about ways to be responsible in the library. What are some ways to be 
responsible?” 

Shape student responses into observable behaviors (e.g. if they say to be nice, ask for examples of being 
nice that equate to observable skills such as asking someone to play, taking turns…) 

Today we are going to focus on: 
 







Assignments: Review the key behaviors periodically throughout the year.  It is not nece



Assignments: Review the key behaviors periodically throughout the year.  It



Assignments: Review the key behaviors periodically throughout the year.  It is not necessary to list 

every behavior or role-play each situation every time.  Use your professional judgment in deciding how 

many examples are covered in one sitting. 

 

Playground Expectation Lesson Plan 

I am Safe  I am Respectful            I am Responsible 
Area: Playground      Time Allotted: 15-20 Minutes 
Materials Needed: None 
Review Expectations: 

wŜǎǇŜŎǘŦǳƭ wŜǎǇƻƴǎƛōƭŜ wŜŀŘȅ 

 Play safely together. 
 

 Stay in play area. 

 Keep playground clean. 

 Watch and listen for 
teacher's signal. 

 
Objective: Students will engage in a positive and safe atmosphere while on the playground. 
 
Discuss and Model Positive Examples:  

 Play together safely. 

 Keep playground clean. 

 Stay in play area. 

 Watch and listen for teachers' signal. 
 
Discuss and Model Negative Examples: 

 Standing or twisting on swings. 

 Going up the slide in the wrong direction. 

 Being mean to kids. 
 
Practice the Positive Behaviors 
 
Check for Understanding 
  





Assignments: Review the key behaviors periodically throughout the year.  It is not necessary to list 

every behavior or role-play each situation every time.  Use your professia

a
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Assignments: Review the key behaviors periodically throughout the year.  It is not necessary to list 

every behavior or role-play each situation every time.  Use your professional judgm

 





Assignments: Review the key behaviors periodically throughout the year.  It is not necessary to list 

every behavior or role-play each situation every time.  Use your professional judgment in deciding how 

many examples are covered in one sitting. 

 

Bus Area Behavior Lesson Plan 

 
Focus Area: School-wide behavior expectations Bus Area 
The topic/Rule: Be respectful, Responsible, & Safe 
 
What do we expect the student to do? 

Safety Responsibility Respect 
 Remain in designated are for 

buses. 
 Wait in line patiently when 

necessary. 

 GO DIRECTLY TO YOUR BUS. 

 Use kind words and actions. 

 Keep hands and feet to 
yourself. 

 
How will we teach the expected behavior? 
 
Tell why following the rule is important:  To get you home as quickly and safely as possible. 
List examples and non-examples of the expected behaviors (at least three each): Ask 
students to identify examples and not-examples of each part of the rule. Ask them to identify both and tell 
why it is a good or bad example of expected behavior. These are examples you might use: 
 
a. A positive example: When dismissed, report directly to your bus and quietly sit in your seat. 
 
b. A non-example:  If your bus is late and you are wandering around instead of going to the designated 
waiting area. 
 
Provide opportunities to practice and build fluency: 

1. Set aside a few minutes at the beginning of each 4th and 8th block to practice the rule. 
1. As the teacher models, have individual students demonstrate examples and non-examples of 

following the rule (role play). 
2. Tell students about the consequences for following and not following the rules. 
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System for Acknowledging Behavior   
 

At the individual student level: 
 

 Adults in the building acknowledge appropriate student behavior with Proof of Pride (POP) 
Cards and/or positive, specific verbal praise. 

 Left half of the card goes to the student and home 
 Right half of the card goes to the classroom raffle box 

 

At the classroom level: 

 At the end of each week, teachers draw two (2) POP Cards from the classroom raffle box. 
 
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Schools that have implemented PBIS cite the following 
reasons for adopting the program: 

 To decrease levels of disruptiveness, rates of office 
referrals, and suspensions 

 To improve school climate, safety, and order 

 To increase instructional time 

 To increase administrative time for purposes other than to 
manage discipline problems 

 To enhance the overall operation and performance of the 
school 

 To more effectively partner with parents and the 
community 

Acknowledgement Guidelines 
 

 

 

Adult behavior when providing acknowledgement is: 
• Positive 
• Specific, clear 
• Applied immediately 
• Teacher initiated 
• Focused on improvement 

 

The continuum of strategies to acknowledge behavior: 

 

Free & Frequent Interon
W* n


/F1s1ttd nt Stroong & Long 

http://usm.maine.edu/smart/files/freerewards4studentsnstaff.pdf
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Monthly PBIS Assemblies 
 

 

 

The monthly PBIS assemblies are a great way to: 

 Celebrate individual and group achievements. 

 Allow students to perform mini-skits about the appropria6 0.196 RG
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Resources & Support for Technique:  
(Items with footnotes link to external websites) 

 PBISWorld.com School Reward Dollars.pdf (simply type in your school name to customize them!) 

 Words of praise list 1 

 Praise’s Magic Reinforcement Ratio: Five To One Gets The Job Done2 

 Force Choice Reinforcement Menu.pdf 3 

 Jackpot! Ideas For Classroom Rewards 4 

 Non-food Rewards For Kids 5 

 Free Printable Certificates 6 

 The Trouble with Gold Stars, Incentive Plans, A’s, Praise, and Other Bribes 7 

 Rewards Kids Will Crave.pdf 8 

 Free or Inexpensive Rewards 9 
 

Footnotes: 
1. The Incredible Art Department (2010).REMEMBER, A SMILE IS WORTH 1,000 WORDS.[http://www.princetonol.com/groups/iad/files/praise.htm]. 

2. Flora, S. R. (2000). Behavior Analyst Online., Gale, Cengage Learning. WƌĂŝƐĞ͛Ɛ�DĂŐŝĐ�ZĞŝŶĨŽƌĐĞŵĞŶƚ�ZĂƚŝŽ͗�&ŝǀĞ�dŽ�KŶĞ�'ĞƚƐ�dŚe Job 

Done.[http://www.thefreelibrary.com/Praise’s+magic+reinforcement+ratio%3A+five+to+one+gets+the+job+done.-a0170112823]. 

3. Force Choice Reinforcement Menu.pdf Modified by Gable, R. A. (1991) from: 

Cartwright, C. A., & Cartwright, G. P. (1970). Determining the motivational systems of individual children. TEACHING Exceptional Children, 2:3, 143-149. 

[http://www.spannj.org/BehavioralPresentation/BehavioralPresentation/Student%20Involvement%20%26%20behavior%20problems/Forced%20Choice%20Reinforceme

nt%20menu/Forced%20Choice%20Reinforcement%20Menu.pdf]. 

4. interventioncentral.org. Jackpot! Ideas For Classroom Rewards.[http://www.interventioncentral.org/index.php/rewards/139-jackpot-ideas-for-classroom-rewards]. 

5. J. G. Hunter, HGIC Information Specialist, and K. L. Cason, Professor, State EFNEP Coordinator, Clemson University. (New 01/07). Non-food Rewards For 

Kids.[http://www.clemson.edu/extension/hgic/food/nutrition/nutrition/life_stages/hgic4110.html]. 

6. 123certificates.com. Free Printable Certificates. [http://www.123certificates.com/]. 

7. Astroth, K. A. (1994). dŚĞ�dƌŽƵďůĞ�ǁŝƚŚ�'ŽůĚ�^ƚĂƌƐ͕�/ŶĐĞŶƚŝǀĞ�WůĂŶƐ͕��͛Ɛ͕�WƌĂŝƐĞ͕�ĂŶĚ�KƚŚĞƌ��ƌŝďĞƐ͘[http://www.joe.org/joe/1994august/tt3.php]. 

8. 

http://www.pbisworld.com/wp-content/uploads/School-Reward-Dollars.pdf
http://www.princetonol.com/groups/iad/files/praise.htm
http://www.thefreelibrary.com/Praise's+magic+reinforcement+ratio%3A+five+to+one+gets+the+job+done.-a0170112823
http://www.spannj.org/BehavioralPresentation/BehavioralPresentation/Student%20Involvement%20%26%20behavior%20problems/Forced%20Choice%20Reinforcement%20menu/Forced%20Choice%20Reinforcement%20Menu.pdf
http://www.interventioncentral.org/index.php/rewards/139-jackpot-ideas-for-classroom-rewards
http://www.clemson.edu/extension/hgic/food/nutrition/nutrition/life_stages/hgic4110.html
http://www.123certificates.com/
http://www.joe.org/joe/1994august/tt3.php
http://health.utah.gov/obesity/gms/guide/RewardsKids.pdf
http://www.google.com/url?sa=t&rct=j&q=site%3Awww.pbis.org%20free%20rewards&source=web&cd=1&ved=0CDUQFjAA&url=http%3A%2F%2Fwww.pbis.org%2Fcommon%2Fcms%2Fdocuments%2FCoach_Trainer%2FIdeasToShare%2Ffreerewards4studentsnstaff.doc&ei=qZ3lTuS2FInt0gGWnpzABQ&usg=AFQjCNHRjgbIR4A-__QXPbLMPk5ifNaG3Q


 

POSITIVE BEHAVIOR SUPPORTS AND INTERVENTION 
ACKNOWLEDGEMENT MENU IDEAS 

 
Individual Student Acknowledgements 
 
Privilege to sit in “Golden” chair 
Art time with special materials 
Get a “no homework” pass.  
Teacher Helper for an hour/day  
Donated community gifts/coupons 
Teacher Helper for younger class 
Guest Reader for younger class 
Sharpen pencils for class. 
Student calls parents at work or e-mails parent with news of student’s accomplishments. 
Teacher calls parents with news of student’s accomplishments. 
Assist the custodian. 
Help decorate a bulletin board. 
Decorate the closet door 
Line Leader for the day  
Caboose for the day 
Give announcements over the intercom. 





 

Breakfast with the teacher (Bring muffins & juice and welcome the student & a friend in the 
classroom about 15 minutes early to have breakfast.) 
Chew gum (sugar free) for the day (as long as it's not seen or heard). 
First choice at indoor recess games/recess equipment 
Stay in at recess (when teacher is not on duty) and play on the computer or play a game with 
the teacher. 
 
 
 
Small Group Acknowledgements 
 
Extra Recess 
Lunch with Principal  
Pizza with the Principal 
Wii Party 
Dance Revolution Party 
Pizza Party with a friend and special staff of your choice 
Root Beer Float with the Principal 
Picnic Lunch 
Use colored chalk at recess. 
Give an announcement with 2 friends over the intercom. 
Fine Dining in the Lunchroom with 3 friends 
Hot Chocolate Party with the secretary 
Camp Out with S’mores. 
 
Class-wide Acknowledgements  
 
Extra PE 
Computer Party 
Free time on computers during library class  
Popcorn Party with surprise reader 
Root Beer Float Party 
Read-In (Students bring sleeping bags, pillows and snacks to school and spend the last hour of 
the day reading favorite books.) 



 

Sunglasses Day 
Movie Party 
Free Gym time- teacher leads 
Games with special staff 
Frozen Treat Party 
Cookie Decorating Party 
Cupcake Decorating Party 
BINGO Party 
Picnic Lunch Outside  
Indoor Picnic (spread tablecloths on the classroom floor to sit on) 
Decorate sidewalk with colored chalk. 
Put a sign or banner above the classroom door proclaiming the class’ positive 
accomplishments. 
Have the principal visit and share hobbies or read a book to the class. 
Set up a challenge or competition with another class. 
Board Games Party (everyone brings board games and plays for 30 minutes) 
Talent Show 
Crazy Hat Day 
Favorite T-Shirt Day 
Crazy Socks Day 
Have the teacher dress up in a costume or funny clothes for the day. 
Class Fiesta (serve chips and salsa) 
Uno Tournament 
Electronics Party 
Donut Party 
Stuffed Animal Party 
Students pick the schedule for the day. 
Fancy Friday (wear “Dress-Up” clothes) 
Chocolate Party while watching Fudge-O-Mania 
Read-In with flashlights 
Same Color Day (everyone wears the same color and observes how long that it takes others to 
notice) 
 
 
 
 
 
 
 



 

Staff Acknowledgements 
 

 Hour for lunch (coverage by administration) 

 Fun border/letters 

 Front parking spot 

 Recess duty coverage 

 Donated community gifts/coupons 

 



 

 Have the entire staff fill out a sheet answering this question:  1) Name something about 
yourself that no one else would ever guess.  Each morning read one clue and give everyone 
an answer sheet.  Each day they are to guess who the mystery person is based on the clues 
read that morning. After all the clues have been read, invite the whole staff to a pizza 

http://www.vistaprint.com/frf?frf=691384697124










Page 94 of 131 

Teacher Managed vs Office Managed Behavior Management 
 

 

Define Behavior Expectations 

Model & Teach Appropriate Behavior 

Observe Problem Behavior 

Problem-Solve with Students 

 
 
 
 
 
 
 
 
 

Teacher-Managed 
Low in intensity, passive non-threatening. 

Office-Managed 
More serious in intensity or significantly 
interferes with the safety and learning. 

Academic Cheating Behavior that Threatens the Health, Safety, or 
Welfare Students/Staff 

Bus Disturbance Assault on Staff/Student 

 Cutting Class Bomb Threat 

 Dress Code Violation Abusive Language Student/Staff 

Electronic Device Violation Academic Cheating 

 Excessive Tardiness Bullying/Cyber Bullying 

Inappriate Behavior Alcohol 
Late to class/tardy Arson 

 Leaving Class Without Permission Coercion 

 Cutting Class 

  Dangerous Instrument 

  Defiance of School Authority 

  

  Drugs/Controlled Substance 

  Electronic Device Violation 

  
 Excessive Tardiness 

  Extortion 

  Falsification/Verbal 

  Fighting/Inflecting Serious Bodily Injury 

  Forgery 

 Gambling 

  Harassment-Sexual 

 Inappropriate Behavior 
 Indecent Liberties with a Minot 

  Initiating or Instigating a Disturbance/Fight 

 Late To Class/Tardy 

 Leaving Campus Without Authorization 

  Leaving Campus Without Authorization 

  Leaving Class Without Permission 

 Loitering 
 Misuse of Technology 
 Non-Prescription/Prescription Drugs 

 Offensive/Unwanted Touching Student 
 Participation in Gang Related Activity 
 Poisoning 

 Possession  of/Passed along Stolen Property 
 Possession of Explosives/Incendiary Device 
 Public Indecency, Lewdness, or Exposure 

  Rape/Attempted Rape 

 Robbery 
 Sexual Assault 

 Smoking/Possession of Tobacco or Tobacco 
Products 

 Stealing 
 Theft using extortion 

Is Behavior 
Office-

Managed? 

Write referral to office -
Office Discipline Referral 

(ODR) & Follow JPS Code of 
Conduct & specific school 

procedures 

Use teacher-managed 
interventions & 

consequences: (Must be 
documented prior to writing 
Office Referral for Teacher 

Managed Behaviors)



Page 95 of 131 

 

 

PBIS - Correcting Behavior Flow Chart 
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PBIS Weekly Expectations and Self Reflections Record 
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Jackson Public School District 

Reflection Interview 

 
Student: Teacher/Grade:    

 

Date: Time: Interviewing Staff:    
 
 





 

Active Supervision Guidelines 
  

 

Active Supervision is a monitoring procedure that uses three components: moving, scanning and 

interacting frequently. 





 

 

3. Leadership team develops teaching matrix for teaching expected behaviors and 
routines for each non-classroom setting. 

4. Leadership team develops and implement schedule for teaching the matrix. 

5. All staff implement active supervision practices (prompt, remind, reinforce, 
interact, scan, move) 

For staff 

1. Leadership team develop plan for presenting active supervision practice to staff. 

2. Leadership team presents active supervision practice to staff (define, describe, 
model, practice). 

3. Leadership team develops and presents schedule for implementing active 
supervision. 

4. Leadership team prompts, promotes, and reinforces implementation of active 
supervision. 

5. Leadership team monitors implementation integrity and student responsiveness 

6. Leadership team provides regular report on implementation integrity and student 
responsiveness. 

7. Leadership team modifies active supervision and implementation to 
accommodate data. 

 

 

How do I know if this practice is working? 

Practice Implementation Integrity 

1. Develop and implement a schedule for regular assessment of implementation 
integrity. 

2. Use Active Supervision Self-Assessment to monitor implementation integrity. 

3. Provide regular performance feedback to promote implementation integrity. 

4. Use data to modify active supervision implementation to improve outcomes. 

Practice outcomes 

1. Develop/identify measure of problem behavior in non-classroom settings. 

2. Regularly review these data to determine if student responsiveness to active 
supervision is acceptable. 

3. If indicated, make adjustments in implementation. 
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Jackson Public Schools 

Positive Behavior Intervention and Supports 
Team Activity Calendar 

School Name  Principal  

2018-2019 
Month Activities Person(s) Responsible Completion Date 

August Finalize PBIS Tools, present introductory PowerPoint to staff, present PBIS 
matrix and flowchart to staff, schedule team meetings Present lesson plans and 
reinforcement system to staff 
Orient staff to all other PBIS tools 
Begin implementation; begin student teaching & reinforcement 

  

September    

October    

November    

December Schedule January Re-Teaching of Lesson Plans   

January Review/Evaluate Action Plan    

February    

March    

April School-wide Evaluation Tool (SET)
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AWESOME! 

Award 
Presented to: 

 
 
 
 
 

In Recognition for 

following 

Jackson Public School District 

BEHAVIORAL EXPECTATIONS 

 
 

 

Signature Date 
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PRIDE 

Award 
Presented to: 

 
 
 
 
 
 
 

In Recognition for 

EXCELLENCE in Being Safe, 

Respectful, and Responsible 
 
 
 
 
 

Signature Date 
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PRIDE Coupon 
                                                               

 

                                                               Congratulations! 

   This CERTIFICATE                
  

Entitles  ____________________________ 

To _________________________________ 

Authorized by________________________ 

 

 

  

  
 

 
  
 

PRIDE Coupon 
 

 

                                                            Congratulations! 

   This CERTIFICATE                
  

Entitles  ____________________________ 

To _________________________________ 

Authorized by________________________ 

 

 

  

  
 
  



 

School:  

Year:  Principal:  

PBIS School-wide Reinforcement System 

  

 
 

Reinforcer 
Name 

Brief Description/Criteria for Receiving Frequency Evaluation 
Measure 

STUDENTS Ex: Spartan Bucks Token economy utilized by all staff daily School store attendance 

     

     

     

     

     

     

     

STAFF Ex: Positive Notes Anonymous positive notes by peers weekly staff feedback 
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"PRIDE" Coupon Status 

 School-wide Incentives Examples 

 “PRIDE” card - Students receive points for Attendance, Behavior, and C
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Planning for 2018-2019 Year  
 
Planning is one of the most important tasks for the PBIS 
team. As the school year begins, remember that PBIS 
will be one of the first things you review with students. 



 

Brainstorm for Parent Involvement in PBIS  
Brainstorm for Parent Involvement & Introduction to PBIS. 
Include Parents on the PBIS team.  
Send home information.  
Include or update PBIS in the Parent/student handbook.  
Integrate PBIS into “Back to School” night.  
Teach parents a PBIS lesson & hand out tickets for good behavior, hold a drawing.  
Use parent volunteers during PBIS Kick-off in first week of school.  
Make sure volunteering parents can use school acknowledgement system & know 

the rules.  
Publicize in Website, newsletter, etc.  
 
Role of PBIS Team   
Decision Making – Discuss problem areas, look at referral data & develop 

interventions to address problem areas. 
Plan ongoing monthly meetings.  
Individual Student Systems  
Classroom Support Systems  
Non-classroom Support systems  
Extending School-wide Programs  
Collaborate with After-School programs.  
Improve routines in the lunch room & recess.  
Increase involvement of lunch/recess supervisors & para-educators on PBIS team.  
Sub packets - Provide overview of PBIS & school programs. Make acknowledgment 

tickets from subs “GOLDEN” different color with additional value. 
 

 

  



 

Jackson Public School District 
Multi-Tiered Supports Implementation Checklist 



 

PBIS Universal (Tier 1) Elements 

Section 1: Foundations 
2-Fully in Place 
1-Partially in Place 
0-Not in Place 

1. School has PBIS congruent Student Code of Conduct that includes leveled infractions, 
clear descriptions of each infraction at each level, teacher-based corrective strategies, 



 

 

Section 2: Behavioral Expectations and Teaching Procedures 
2-Fully in Place 
1-Partially in Place 
0-Not in Place 

11. The school has a small number (e.g. 3-5) of positively stated and clearly defined student 
expectations that are prominently posted and publicized in all areas across the school 
campus. These expectations are included within a Behavioral Expectation Matrix.  

Evidence of Implementation: Observation of Behavioral Expectation Matrix, posters, etc. 

 2    1    0 

12. The school has developed lesson plans that correspond to the Behavioral Expectation 
Matrix.  

Evidence of Implementation: Copies of Lesson (Teaching) Plans 

 2    1    0 

13. The school has an ongoing plan for actively and directly teaching school-wide behavioral 
expectations to all students.     

Evidence of Implementation: Written plan or procedures for teaching expectations,  
 schedules, documentation of fidelity reviews, etc. 

 2    1    0 

14.  The school has a strategy for conducting booster trainings for school-wide expectations 
based on an analysis of discipline data. 

Evidence of Implementation: Written plan or procedures for conducting booster trainings.  

 2    1    0 

15.  The school has a written plan for teaching PBIS Expectations to students who transfer to 
the school during the school term. 

Evidence of Implementation: Written plan/procedures for teaching students who transition to 
the school during the school term, documentation of teaching, etc. 

 2    1    0 

 



 

21. The school has a plan/procedures in place to address emergency or crisis situations (e.g., 
Crisis Management Plan). 

Evidence of Implementation:  Written Crisis Management/Intervention Plan. 

 2    1    0 

Responding to and Managing Problem Behaviors:  /8=      % of Total Points Earned. 
     

Section 5. Classroom Systems/Settings 
2-Fully in Place 
1-Partially in Place 
0-Not in Place 



 



 

44. School has a process for reviewing suspension and attendance data at least four times 
per year to identify students who might benefit from additional behavior support 
interventions.  

Evidence of Implementation:  Quarterly suspension and attendance reports, names of students 
identified in need of extra behavioral support. 

 2     1    0 

45. School is required by the District to report the status of school climate and behavior and 
discipline trends/outcomes at least annually (e.g., composition rates, disproportionality 
rates).





 

   



 

Students with 3-5 absences 
(List students and reason for absences) 

Parent Contact logs 

  

  

  

  

  

  

  

  

  

  

  

  

  

Students with 5-9 Absences 
(List students and reason for absences) 
 

Parent Contact Logs, 
Letters 

Check In Check Out 
Procedures 

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

Students with 10 Absences 
(List students and reason for absences) 
 

Parent 
Contact Logs, 
Letters 

Check In 
Check Out 
Procedures 

Attendance 
Plan 

    

    

    

    

    

    

    

    







 

TIPS Fidelity Checklist (TIPS-FC)  

Directions:  Use the TFC items below as a progress-monitoring tool for planning, implementing, and sustaining best practice meeting foundations and data based problem solving. The first 9 items 

on the left measure the status of meeting foundations, while items 10 through 18 on the left measure the thoroughness of the team’s problem-solving processes, as exemplified by the TIPS model. 

Each item is scored on a 0 to 2 scale with 0 = not started; 1 = partial; and 2 = full implementation.  A criterion for partial implementation is provided on this shortened version.  If a team exceeds 

the criteria, they should score a “2” for the item.  If they do not meet the criteria described as a “1” a score of 0 should be entered.  Please refer to your full TIPS Fidelity Checklist (TIPS-FC) for 

more detailed scoring.  Once scored, sum the two areas as separate score areas (Meeting Foundations and Problem Solving) and then sum these for an overall TIPS-FC score. TIPS has been 

implemented with fidelity when the team scores 85% on Problem Solving AND 85% on Problem Solving.  

Meeting Foundations  Problem Solving 

Item Criteria for Median Score of 1 Score Item Criteria for Median Score of 1 Score 



http://www.studyplace.org/wiki/User:Sethhalvorson

